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· Curriculum - 

Through our initial research we identified that learner centered teachers clearly identified what students were to know and be able to do. In 1998 Wiggins and McTiighe introduced the idea of developing curriculum and instruction by beginning with the end in mind. Instructors need to be able to clearly define what students are to know and be able to do at any given point in time. There two key guide posts from a system review perspective that will help you identify how clearly defined these things are in your system.  Consider going to a classroom teacher and striking up a conversation.  You can begin by asking the simple question; what are the key components or skills that a student must master in this course. If the teacher can clearly and quickly define the 8 to 10 key skills and how they are measured the teacher is clear about the learning expectations of students within the course. The teacher internalizes a clear path for student mastery. Secondly if you have a conversation with students within the same class and a student who is asked can clearly state what they are learning, how that connects to key topics in the class, and how they are being assessed and in that explanation the learner can clearly define each by stating the attributes of the learning. Then you know the stakeholders who are participating in that learning experience have a well-defined understanding of what is to be learned and how it is to be demonstrated.  
Considering the curriculum from a systems perspective this is much more complex, but one of the most important components is the teachers who teach common classes have this depth of understanding of the curriculum and can converse with one and other about this. The curriculum should also be the same in common classes. In other words it should not be up to each individual teacher to define what are the key learning targets, it should be an agreed upon standard for all who teach that class. Though this may seem obvious I believe that when we ask teachers to define learning targets the responses are not always well defined nor are they aligned amongst teachers teaching in the same classes. Again, students in each classroom should be able to define the learning expectations and what mastery looks like within each unit of study. Administrators, lead teachers / department chairs, and instructional coaches should also be able to identify what are the key components of learning within each classroom. Though this group may not have the same point of deep understanding of the content pacing guides and common assessments shared by these classes should provide a clear understanding of what students are to know and be able to do and can support the efforts of the teachers. 

In the curriculum section listed below are the components we used when we reviewed and defined our curriculum. We un-wrapped the standards and defined the skill set that students need to have during each year. Following research recommendations we chunked our curriculum in units of approximately three weeks. We established skill sets or knowledge targets for the conclusion of the year in each course (all subject areas and all grade levels).  Due to the size of the district we had all stakeholders take part in the process. In other words if you taught the course then you participated in the unwrapping and establishing the learning targets. If you are working in a larger the district the work will be to provide experiences so teachers in common classes can understand the learning targets and be able to define those so that they have a well-defined and appropriate learning path. Again this is a deep story and many steps each group will need to follow the path that is best for them in order to help staff members to establish appropriate learning targets.

Setting the Learning Targets: Curriculum – Begin with the end in mind

· Based on state standards and/or common core. 
· Standards unwrapped key learning targets identified – Power standards
· Information chunked in small but critical units – Clearly define what students are to know and be able to do
· Learners can only retain about 17 days’ worth of new data (Marzano and Pickering, 2010). This means 3 weeks’ worth of data or less in each chunk
· Curriculum is horizontally and vertically aligned
· Curriculum is spiraled with opportunities for students to revisit the most important information to be able to learn the material for a life time
· Curriculum mapped with pacing guides
· All stakeholders know what mastery is prior to entering the units of study
Key questions to help determine how defined the learning targets are within the system:

· Can the teacher define the learning targets for each class?

· Can the student define the learning targets?

· Assessment 

Once the curriculum is defined and the information chunked, then the assessments for each unit needed to be constructed. We considered the Assessment for Learning work of Stiggens (2005) as we considered our assessment system. Here are the focus questions we used to ground our work –

1. What assessment will be used to measure mastery for each unit of study? 

2. Is the assessment the most effective for measuring the work? (Is the assessment a traditional paper pencil, a performance assessment etc.?) 

3. Is a clear path for learning defined for the student and the teacher?

4. Can the student define what mastery is prior to starting the unit?

We are seeking in the development of our model that the students are able to define the learning target. If there is a performance assessment for the unit we want students to have the rubric and the point system for measuring mastery prior to beginning the learning process. Armed with this information then students have the ability to self-correct and make changes in their own learning as they move through the unit of instruction.  

Again as each of you know this is a complex process within a system. We do know that the decisions here are critical. If we have a system that is working on beginning with the end in mind we need high quality assessments that will best define student mastery for each unit of study. We also know that this is one of the critical points of leverage in developing a Learner Centered Stance for our staff members. Staff members need to know what students are to know and demonstrate, at the same time the method for measuring that success is also needed. In the section below we have defined the key components we selected for our system in the area of assessment. 
Assessment

· Based on the unit model with pre and post assessments pre-determined 
· Common pre and post unit assessments all classes and all grade levels
· Assessments are chunked – No more than 3 weeks’ worth of data.
· Unit is the primary chunk of information, though comprehensive quarter or semester assessments may be used, these are added to the unit system. 
· 85/85 since we have been working in a traditional grading system our middle school teachers have utilized percentages to define grades. The expectation is that 85% or more of the students earn 85% or higher on the post unit assessment prior to moving on to the next unit
· Students who do not meet mastery receive remediation until they do 
· All stakeholders know what mastery is prior to entering unit of study – student receive a unit learning guide which identifies critical content and points of mastery for the learner
· Interim assessments used whenever possible to measure progress (MAP and Writing)
Key questions connecting the system in the area of assessment 

What is the assessment for each unit of study? What is the student to demonstrate on the assessment? Do all teachers in common courses utilize these assessments? Can the student define the learning targets prior to entering the unit of study?

Instruction:

There is a significant difference when planning for instruction from a Delivery Centered Stance and a Learner Centered Stance. In a delivery stance the instructor can look at the post assessment and identify a series of experiences that they believe will lead students to mastery on the assessment. When working from a Learner Centered Stance the instructor identifies students current skill levels, then plans the learning experiences and makes adjustments during the instructional unit depending on how students are performing. They are looking clues that verify that students are mastering the content and able to demonstrate the required skills when called upon to do so. Although they may seem similar, planning for these activities is significantly different. One of the often blurred lines of our staff is that we are not teaching to the test, we are teaching to student mastery and the test is one way that students can demonstrate that. Students should be able to demonstrate knowledge and skills in multiple ways but for purposes of this unit we are using this unit assessment. 

Key questions: 

1. Where are students in terms of mastery on the unit skills prior to beginning the unit of study? What does the pre-assessment tell us? When asked can teachers define mastery, tell us where a majority of their students are on the mastery continuum? What skills are they doing well, and what skills can they improve upon? Will your students be able to reach mastery of the skill set at the conclusion of the unit?
Instruction

· Instruction is based on unit system
· Instruction designed for student group based on pre-assessment data – a connection is made by the teacher identifying where student is currently and where that must go to reach mastery. 
· All students can learn (reach mastery) though they may reach it at different times with enough support all can meet expectations
· Students who fall behind must receive interventions and accelerated learning opportunities so that can meet peer level learning targets. 
· Instruction utilizes strategies to support all learners GT, ESL, Sped etc.
· Engage all learners, set learning targets, check for understanding throughout, and utilize vocabulary inst.
· All learners are presented in a student friendly manor what mastery is prior to entering the unit of study. 
· Instructional success = student mastery
· Spiraling content – Students must see important information enough times to commit it to long term memory
· Instruction includes how to learn as well as what to learn
· Leadership

Leadership is a critical component to this model. We are looking at several things here. This includes PLC’s and opportunities for teachers and school leaders to share data; Instructional coaches and teacher leaders and their role in the system; and school administrators and how they work to support the learner centered system. 

PLC’s- Consider first the area of PLC’s and what their role serves in the support of the Learner Centered Model. In the past we had PLC’s and we believe that our teachers worked very hard to live within the foundations presented by Dufour, Dufour, and Eaker (2008). We believe that they did their best to identify whether students were proficient and how to provide intervention to students. However, we did not have common assessment data available. Though we had some groups of teachers who did utilize common assessments these assessments did not exist in all content and all grade levels. Thus the work in PLC’s was spotty. With the development of the common assessments we have common data to share. We have aligned our PLC time so that all teachers who teach common classes meet together and share professional progress within each unit. Here is the pattern: 


Teacher Team Common Classes- 

· Pre-assess students – share results in PLC’s

· Plan instruction – collaboratively plan sharing information when-ever possible 
· Weekly meetings – continue to share progress with focus on student mastery – not assessment mastery

· Post-assessment – share results both by strand and by proficiency

· >>> This very important the assessment results become public and thus pushes staff members to get students to mastery

· We have an administrator sit on every PLC team they have access to assessment results

· Instructional coaches also sit on every PLC team if the site has them
As you can see this is a very public model. This model is also aligned so that all stakeholders know and can clearly define what students are to know and be able to do and how this is measured. Finally stakeholders are clear about how well students performed on each assessment. 

Please note that the public nature of this model is not an I gotcha it is one that is used to help staff members share and to be motivated to identify how to help students meet mastery. We will talk much more about this next week as we look at adoption and implementation of this model. 

Administrators - The role of the administrator in this model is different. As we consider the administrators who are leading these schools this is the first time that they have clearly defined learning targets, pacing guides, and assessment scores for each unit that is broken down by strand or skill set. These are key pieces of information that necessary for a site administrator to support a Learner Centered Stance. Let’s consider the ports of entry for the administrator to support this stance. The first is in the classroom. We have utilized WestEd’s T4S Classroom Observation Protocol (2009) for about ten years. The focus of the observations utilizing this protocol is on high quality classroom instruction looking for attributes of student engagement, lesson objective, formative assessment, and key vocabulary, among other items. In the past we looked at these lessons in isolation to see that these elements of quality instruction were present. Now the administrator enters the room looking for those items in connection with a specific set of learning skills connected to the unit. The administrators look to see if the unit is appropriate, is the content aligned, can students identify the learning target when asked? Is the teacher checking for understanding and are students responding appropriately. This additional information provides significant clarity for our administrators who are supporting our staff members. 

Beyond classroom observations we have the administrators who attend our PLC’s. Again the administrators are attending PLC’s of staff members they supervise. We do not expect the administrator to facilitate the PLC. We want them to be active listeners. We want them to hear the conversation, to see what kind of things that teachers are talking about so that when they are doing the walkthroughs and they see teachers making adjustments that came up in PLC’s they are able to reinforce and support that work. Also we want our administrators to truly understand what student mastery is within each unit. Participating in the PLC helps the administrator to understand the learning outcomes and the challenges that our teachers face. 

Common Post Assessment Data - This aligned system provides common post assessment data in all content areas and all grade levels. In order for all stakeholders including administrators to know what students are proficient and in what areas we need this common unit data. By aggregating the data we are able to identify how well are students are doing at any given point in time. In the past we had state exam data and Measure of Academic Progress (MAP) data, though this information was valuable we could only connect to the data at several points in time during the year. We found that students could be lost along the path early and would not receive the ongoing support they need to meet learning expectations. Also our data was limited to the areas of ELA and mathematics. With our unit system we are able to look at the progress of all students in all grade levels and include all subject areas. Essentially we are building a system that values a learner centered stance for all teachers in all grade levels. 
Key questions: 

PLC’s – What are the data and conversations being held in the PLC’s? Is the focus on student skills moving toward a specified target? Who participates in PLC’s and what is there role?

Administrators – Does each administrator have a clear understanding of what the student is to know and be able to do in each unit of instruction? Is there a system in place for the administrator to learn this? What role does the administrator play in supporting the teachers to move students to mastery on the identified pieces of knowledge or skill sets? If we are asking administrators to supervise teachers we should ask them to identify their work by how well students are performing and how they are supporting teachers to get the identified performance. 

Special Note: I know many of you are thinking about this right now. How is the role of the administrator in this model different than the current model that may be present in your district? This is a big commitment and we will talk more about this when we look at next week’s forum. 

Data- Can you determine how well every student is doing within your system, in each content area, and in each grade level? 

· How long is the time between data checks? 

· Are students able to receive support so that they don’t fall too far behind? 

· What is happening for students who meet mastery, and what is happening for those who don’t? (We utilize Dufour’s PLC questions here) 

